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. ADOVAN EARADTIC, wanted for war crimes
committed in Bosnia, is, if anything, well-
educated. He is a physiclan, trained as
a psychiatrist. Unfortunately, e is not
alone among war criminals in his at-
tainment of impressive educational crédentials: Mm:].'
top-ranking MNazis were highly educated, possessing
dectoral degrees of various kinds. Similarly, today's
compleat terrorist i not an uneducated young man
yanked off the streets, but a well-educated, carefully
troined weapon of mass destruction.
Traditional education, and the intellectual and aca-
demic skills it provides, furnishes little protection
againat evil-doing or, for that matter, plain foolish-
ness. The United States has had some very well-ed-
ucated politiclans and even presidents whose fool-
ishness in their lives has cost them and their reputa-
tions dearly. The recent Enron and Global Crossing
bankruptcdes have made clear that the shenanigans
of the well-educated apply to business as well as pol-
itics, and those of us who reside in the groves of
academe know that foolishness can be found there
&8 well.
1 recently edited a book, Why Smart People Can
Be 5o Stupid (Yale University Press, 2002}, in which
scholars who study human intelligence analyze why
smart people are susceptible to actions that seem fool-
ish to the world at large and ofien, some time later,
even to those who acted foolishly, My own view is
that smart and well-educated people ars particuluarly
suscepiible to four fallacies, precisely becawse they
are go skilled:
# The egocentrism fallacy, whereby they come to
believe that the world revolves, or at least should re-
volve, around them. They act in ways that benefit
them, regardless of how that behavior affects other
people.
® The omniscience fallacy, whereby they come to
believe that they know all there is to know and there-
fore do not have 1o listen to the advice and counsel
of others
8 The omnipotence fallacy, whereby they come 1o
believe that their brains and education somehow
make them all-powerful.
® The invulnerability fallacy, whereby they come
to believe not caly that they can do what they want,
but that others will never be cléver. enough 1o figure
out what they bave done, or to get back at them.
The high and mighty often have spectacular riscs
followed by spectacular falls. Their falls often occur,
in part, because they succumb to those fallacies Bx-
amples abound-—Nixon with Watergate, Clinton with
Lawinsky, Lay with financial mischief at Enron, and
50 forth, What were these people thinking when they
did what they did? According to the view I've
sketched, they were thinking something like this: that
they were omniscient, omnipotent, and invulnerable,
. and concerned only with themselves instead of oth-
(o6

It once was thought, and many people still believe,
that intelligence andior education are the answer to
many of the world's problems. Luis Alberto Macha-
do, who in the early 1980s was Vonezuela's minister
for the development of intelligence—probably the
first such official in world history—believed that high-
er intelligence somehow would create better, more
bumane people. And a variety of studies shows that
higher levels of education are associated with higher
intelligence. Research by James Flyan, of the Uni-

versity of Otago, in Mew Zealand, has uhxm-l.ha.t,
during the 20th century, T0% increased by an Aver-
age of about nine points per geperation. (One could
not detect the increase simpiy from looking at stand-
ardized-lest gcores, becanse the tests are adjusted
every so often to bring the mean IQ back 1o 100.}
That increase, essentially worldwide, was probably
due in part to better education: Butl what does such
an advanings confer upon people?

While 10Q% rose, the 20th century also saw huumc
levels of massacres and ﬁnmdﬁ_nu just in Max-
occupied Burope, but in"Hosnia, Rwanda, Bu-
rundi, Cambodia, the Soviet Union, and many other
places. As the cxample of Karadsic points out, some
of the most highly intelligent and educated people
use their skills to foment hate and violenee.
So whatever be i along with increased intelli- |
gence, wisdom does not necessarily appear to be one
of them. Indeed, focusing exclusively on the devel-
opment of academic skills may take time away from
activities that might help to develop wisdom.

AT 15 TO pE DoNRT Although T do
not claim to have any solution to
the problems of hate and foolish-
ness, | do believe that we need to
rethink our goals in education. In-
creased academic skills may be necessary for many
kinds of success, but they are not sufficient. Students
need something more, In my work and that of my
colleagues . at Yale University's Center for the Pay-
chology of Abilities, Competencies, and Expertise, we
are secking a solition—teaching students from rough-
hmlﬂmmmmﬂmgcumﬂmmkm
gram is The view thal we to teach students not
only knowledge but also how to use that knowledge
“ﬂ e e g
" The basis for our instruction i my own “balance
theory” of wisdom: People are wise to the extent that
they use their intelligence to seck o common good.
They do so by balancing, in their courses of action,
their own interests with those of others and those of
larger entities, like their school, their commumnity, their
country, even God, And they balance these interests
. over the long and the short terma. They adapt to ex-
isting environments, or shape those environments, or
aelect new environments to achieve ends that include,
but go well beyond, their own self-interest. Because
they gain a perspective both on themiselves and on
others, they are unlikely to fall prey to the four fal-
lacies.
“Our goal is not to teach values but to help chil-
dren develop positive values ofstheir own that pro-
mote social welfare, We try to give students a frame-
work in which to develop those valucs—seeing things
from others’ perspectives as well as one's own, and
thinking not just about one's interesis but also about
a common good. In some ways, our views are in con-
trast 1o those of many educational programs, which

stress the acquisition of knowladge but not how such =~

knowledge will be used, The high-stakes testing move-

" ment, for example, seems Lo emphasize knowledpe ac-
quisition much NI:WM
of that knowledge.

-~ Teaching f0r wisdom means helping students to
hﬂwwhutﬁ_"ﬁﬁm?ahog%whattha}dn
not know, even, al a given Ume, cannol \
Wise scholars realize that leaming is lifefong, that
there is no end in sight to what they can learn to

It 5 Not szat You I{now but How You Use 1It:
Tmckmg for Wwdom

broaden and deepen: their work. Foolish ones may
believe that they, and even they alone, have discov-
ared “the truth,” and as & result, stop growing intel-
lectually from that peint onward.

to think dialogically—to be able to understand other

cpeople’s points of view, whether or not one agrees
* with such views. Successful negoliations of any kind,

whether in a ¢lose relationship, & work environment,
or an international setting, typically involve such an
ability to see things as others see them.

‘Wise scholars share ¢redit, because they see things
from the standpoint of those who collaborate with
them. Foolish scholars may hog credit, thinking that
it will be to their grefter glory. It may be—in the
ghort run—but in the long run, it costs them more
than it benefits them, io terms-of lost reputation and
the consequent unwillingness of others to work with
tham.

OME PEOFLE may be concerned that teaching
for wisdem mmounts to teaching values In
fact, it is teaching that encourages students
to develop their own values while under-
standing multiple points of view At the

same time, teaching fof wisdom recognizes that there
are certain valuoes—honesty, sincerity, doing toward
others as you would have them do toward you—that
are shared the world over by the great ethical sys-
tems of many culiures

Our own course on teaching for wisdom, used now
in the sixth grade in six schools, is included in Amer-
ican-history courses, where students learn to under-
stand this history not only from the standpoint of the
European-American majority culture, but abo from
the standpoints of other cultures, within the United
States and abroad. This means that American histo-
1y is not taught as though everything the United
States has ever done is morally right and not in nead
of questioning. For example, students learn that what
Americans may have seen as manifest destiny, Mex-
icans or Native Americans may have seen as the theft
of their land.

Teaching for wisdom can be made part of any sub-
ject matter, because wisdom is o way of looking at
the world, & vision that we have seen in such leaders
as Mahatma Gandhi, Martin Luther King Jr., Moth-
er Teresa, and Nelson Mandela. The wisdom displayed
during the brief presidency of Mandela in South
Africa stands in sharp contrast to that of Robert Mu-
gabe, the president of Zimbhabwe. Both were resist-
ance heroes against oppression, but Mandela brought
his country out of a swamp of hatred and retribution,
while Muogabe has entrenched his country more and
more firmly, within the swangp.

The current conflict in the Middle East is a good
example of a situation where wisdom is sorely need-

" ed—where if is-essentisl to find a path to some kind

pf common good that will benefit all parties to the
conflict. Otherwise, the conflict shows no sign of ever
abating. -

Thhwuddmtsfa[kngdmpm’uuidnaparmmmt
swamp. Teaching for ‘Wisdom may be our best hope
of pulling ‘curselves out of it
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ter for the Paychology'of Abilities, Competencies, and

RSN T PO R AT DA o e e e s






